Analysis of variance reporting
School name: Levin East School

School number: 2886

Focus: The 2019 Charter continued to focus on Māori achieving success as Māori, and lifting student achievement of all students in Literacy and
Numeracy. Interventions were initiated for indicator students and students identified as at risk to support their learning. The Charter was reviewed in
Term 4 and the new wording is included, as it is the most current.
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Strategic Aims:
ü Effective Teaching, Engaged Learners (positively focussed, actively involved learners)
ü Connected Communities (actively engaged through authentic, quality relationships)
ü Growing Leaders (developing and empowering future-focussed, reflective leaders)
ü Inclusive Cultures (celebrating and valuing diversity and difference)
Annual Aim: The expectation is that every student will develop toward his or her full potential through personalising of learning.

READING TARGET
Our focus is schoolwide with the aim of improvement across all year groups

•

Through our schoolwide focus on teacher pedagogy and student agency, we expect to see students’ dispositions toward Reading improve, and this
will be evidenced in increased student achievement.

WRITING TARGET
Our focus is schoolwide with the aim of improvement across all year groups

ü As noted for Reading, through our schoolwide focus on teacher pedagogy and student agency, we expect to see students’ dispositions toward
Writing improve, and this will be evidenced in increased student achievement.

MATHEMATICS TARGET
Our focus is schoolwide with the aim of improvement across all year groups, with a particular focus on Year 3 and Year 5.

•

Mathematics is one schoolwide PLD focus in 2019, with significant time being dedicated to teacher practice and pedagogy. We believe that changes
in teacher pedagogy will see students’ dispositions toward Mathematics improve, and this will be evidenced in increased student achievement.
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Baseline data: 2019 Start (SoY) and End of Year (EoY) Comparison

Working
Toward

Working
At

Working
Above

READING
SoY 2019

40%

60%

0%

EoY 2019

36%

63%

1%

WRITING
SoY 2019

51%

49%

0%

EoY 2019

46%

54%

0%

MATHEMATICS
SoY 2019

49%

51%

0%

EoY 2019

45%

53%

2%
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READING:
Across the course of the 2019 school year, the percentage of students “Working At or “Working
Above” increased by 4% (from 60% to 63%)
WRITING:
Across the course of the 2019 school year, the percentage of students “Working At or “Working
Above” increased by 5% (from 49% to 54%)
MATHEMATICS
Across the course of the 2019 school year, the percentage of students “Working At or “Working
Above” increased by 4% (from 51% to 55%)
Across the 2019 school year, the percentage of students in the Year 3 focus group “Working At or
“Working Above” decreased by 15% (from 62% to 47%)
Across the 2019 school year, the percentage of students in the Year 5 focus group “Working At or
“Working Above” increased by 2% (from 46% to 44%)
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Actions

Outcomes

Reasons for the variance

Evaluation

(What did we do?)

(What happened?)

(Why did it happen?)

(Where to next?)

READING
In 2019:
•
Teacher Aides worked in classes with students
allowing teachers to work 1:1 and in small
groups with indicator students
•
Achievement data was analysed at the Senior
Leadership and team level to determine if
interventions were effective
•
Students worked on interest-based, rather
than level-based reading
•
Teachers’ pedagogy changed, based on
neuroscience research, to a literacy
programme, compared to a reading
programme. Flexible grouping was more
evident
•
Digital texts and apps were used more
frequently
•
Resources were reviewed and organised to
support teaching and learning
•
Students within and across classes worked
more collaboratively in reading

READING
In 2019:
•
Reading interventions were reassessed
•
Student engagement increased – noticeably in
personal reading times
•
Students accessed reading from a wider range
of sources
•
Students developed their own book clubs,
supported by peers
•
Teachers awareness of the broad nature of
reading increased, referencing the NZ
Curriculum Framework

READING
In 2019:
•
Reading interventions changed, with Reading
Recovery ceasing at the end of 2019
•
The philosophy for reading in the Junior
School changed, based on research
•
A change in focus saw staff less sure of their
roles and the expectations
•
Student agency was greater and reading was
more purposeful
•
Staff were implementing a range of changes in
terms of learning programmes and it appears
the capacity to manage them all may have
been an issue

READING
In 2019:
•
Staff are aware that we need to inform whānau of
the changes in pedagogy in a range of settings
•
Assessment will be based more formative and
developmental domains
•
Reading Together will run for at least one rotation
•
The appraisal system will include reporting back on
effective teaching practise
•
A mindset self-assessment may be trialled for
students
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Actions
(What did we do?)
______________________________________
WRITING
In 2019:
•
Teacher Aides worked in classes with students
allowing teachers to work 1:1 and in small
groups with indicator students
•
Achievement data was analysed at the Senior
Leadership and team level to determine if
interventions were effective
•
Students worked on interest-based, rather
than level-based groups
•
Teachers’ pedagogy changed, based on
neuroscience research, to a literacy
programme, compared to a traditionally
formal writing programme. Flexible grouping
was more evident
•
Staff moderated writing
•
Teams focussed on assessing and support
students with oral language needs
•
Group presentations assisted students to work
more collaboratively
•
iLearn stations encouraged students to work
more collaboratively in writing
•
Teachers utilised expertise within the school
to strengthen teaching programmes

Outcomes

Reasons for the variance

Evaluation

(What happened?)

(Why did it happen?)

(Where to next?)

______________________________________
WRITING
In 2019:
•
Student engagement increased – noticeably
around collaborative writing
•
Students wrote more from an interest base
•
Transactional writing increased
•
A range of recording options were utilised
•
Teachers awareness of the broad nature of
writing increased, referencing the NZ
Curriculum Framework and the easTTle
matrices

______________________________________
WRITING
In 2019:
•
Activities in writing, schoolwide changed,
based on research, using literacy as a tool
rather than a siloed curriculum area
•
Workshops were more evident
•
A change in focus saw staff less sure of their
roles and the expectations
•
Student agency was greater and writing was
more purposeful

______________________________________
WRITING
In 2019:
•
Staff are aware that we need to inform whānau of
the changes in pedagogy in a range of settings
•
Assessment will be based more formative and
developmental domains
•
The appraisal system will include reporting back on
effective teaching practise
•
A mindset self-assessment may be trialled for
students
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Actions
(What did we do?)
______________________________________
MATHEMATICS:
In 2019:
•
Teachers were involved in the first year of
MOE-funded professional learning, including
professional reading, reflections, and focused
observations, discussion and feedback
•
Staff meeting PLD was used to support and
enhance teaching programmes for all students
•
A number of staff attended Jo Boaler PLD
•
Teachers inquired into their practise,
identifying what impacted on student learning
•
Teachers utilised expertise within the school
to strengthen teaching programmes
•
Teachers explored new ways of approaching
maths teaching, based on research
•
A Maths mindset poutama was developed for
use schoolwide
•
Development of teacher practice discourse
•
Characteristics of a maths class were
developed
•
Maths planning expectations were set
schoolwide
•
Maths resources were audited and updated to
set a baseline resource in each space

Outcomes

Reasons for the variance

Evaluation

(What happened?)

(Why did it happen?)

(Where to next?)

______________________________________

______________________________________

______________________________________

MATHEMATICS
In 2019:
•
Teachers understading of the Growth Mindset
in maths increased
•
Problem-solving was a strong focus
•
Maths teaching changed from a traditional
product and speed focus to a process and
depth
•
Use of big mathematical ideas increased
•
Use of rich tasks increased
•
Teachers used flexible grouping more often
•
Senior students used more manipulatives

MATHEMATICS
In 2019:
•
PLD focused staff on current research in
mathematics
•
It was noted that engagement and positive
dispositions to maths needed to increase
•
Senior students were tentative in the use of
manipulatives
•
The focus previously was highly number
strand driven
•
Teachers were spending more time on
assessing than on teaching students
•
Assessments previously used were not an
accurate reflection of school’s direction
•
Provision of individual support and feedback
needed to be strengthened
•
Documentation needed to change to reflect
current research and practise
•
Guidelines were needed to support new staff
in their induction

MATHEMATICS
In 2019:
•
The school will continue with the MOE-supported
PLD
•
The NZ Curriculum Framework Tool will be used to
support moderation of teacher judgements
•
The documentation and guidelines developed in
2019 will be embedded across the school
•
Support from external providers, and
recommended teaching strategies will be used to
support teachers
•
Growth Mindset / Disposition data will be
collected at two points across the year
•
The Principal and Deputy Principals, and the Marau
Team and Team Leaders will focus explicitly on
building teachers’ capacity around monitoring and
using student achievement data to support
accelerated learning
•
The strong PLD focus on explicit teaching, explicit
assessment, and explicit learning will continue
•
The appraisal system will include reporting back to
colleagues on effective teaching practise
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Planning for next year (2020) includes:
•
•
•
•
•
•
•
•
•
•

Applications will be lodged for more MOE-funded PLD
Significant PLD time will be dedicated to re-developing the Levin East School Curriculum, with increased student agency.
There will be a focus on maintaining stable staff and relievers within teams, to ensure relationships between students and staff are as strong as possible
Marau (Curriculum) Leaders will lead planned and focused PLD
Budgets will be allocated to support schoolwide and individual PLD, and resource purchasing
The Principal and Deputy Principals, and the Marau Team will focus explicitly on building teachers’ pedagogical and content knowledge
The strong PLD focus on formative assessment will continue
Teacher Inquiry will move to a more collaborative model
A PLD work plan will be used to support in-school and externally provided PLD
The school appraisal process will be strengthened
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PRINCIPAL
Mr Rikki Sheterline

Telephone: (06) 368 7494
Principal’s mobile: (027) 6615 889
principal@levineast.school.nz

KIWISPORT REPORT:
USE OF FUNDING FOR THE 2019 SCHOOL YEAR
Kiwisport is a Government funding initiative to support students’ participation in organized
sport. In 2019, Levin East School received total Kiwisport funding of $5, 606.03 (GST
inclusive).
Across the 2019 school year, this funding was utilised to help release a range of teachers
who then supported our students to have greater access to team, school and interschool
sports events. This included supporting them with training sessions, as well as allocating
time for managing resources associated with these activities (i.e. uniforms and equipment).

Ngā mihi

Rikki Sheterline
Tumuaki / Principal

INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF LEVIN EAST SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2019
The Auditor-General is the auditor of Levin East School (the School). The Auditor-General has
appointed me, Glenn Fan-Robertson, using the staff and resources of BDO Central (NI), to carry out
the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 19, that comprise the
statement of financial position as at 31 December 2019, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.
In our opinion the financial statements of the School:
·

·

present fairly, in all material respects:
o

its financial position as at 31 December 2019; and

o

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to
entities that qualify as tier 2.

Our audit was completed on 21st May 2020. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board of Trustees and our responsibilities relating to the financial statements, we comment on
other information, and we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Emphasis of Matter – COVID-19
Without modifying our opinion, we draw attention to the disclosures in note 26 on page 19 which
outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic.
Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial statements that
are fairly presented and that comply with generally accepted accounting practice in New Zealand.
The Board of Trustees is responsible for such internal control as it determines is necessary to
enable it to prepare financial statements that are free from material misstatement, whether due to
fraud or error.
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School
for assessing the School’s ability to continue as a going concern. The Board of Trustees is also
responsible for disclosing, as applicable, matters related to going concern and using the going
concern basis of accounting, unless there is an intention to close or merge the School, or there is no
realistic alternative but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial
statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:
·

We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

·

We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

·

We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board of Trustees.

·

We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board of Trustees and, based on the audit evidence obtained, whether a material
uncertainty exists related to events or conditions that may cast significant doubt on the
School’s ability to continue as a going concern. If we conclude that a material uncertainty
exists, we are required to draw attention in our auditor’s report to the related disclosures
in the financial statements or, if such disclosures are inadequate, to modify our opinion.
Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as
a going concern.

·

We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

·

We assess the risk of material misstatement arising from the Novopay payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope
and timing of the audit and significant audit findings, including any significant deficiencies in
internal control that we identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information. The other information comprises the
Analysis of Variance, Board of Trustees Listing and Kiwisport Report, but does not include the
financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.
Independence
We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by
the New Zealand Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Glenn Fan-Robertson
BDO Central (NI)
On behalf of the Auditor-General
Palmerston North, New Zealand

